VEPA KÄITUMISOSKUSTE MÄNGU RAKENDAMISE VAHEHINDAMINE

Balti Uuringute Instituut tegi 2017. aastal Tervise Arengu Instituudi (TAI) tellimusel uuringu “VEPA Käitumisoskuste Mängu rakendamise vahehindamine“, keskendudes VEPA metoodika rakendamisele õppeaastatel 2015/2016 ja 2016/2017. Lühend VEPA tuleb sõnadest veel parem ning hõlmab käitumist, mida soovitakse koolikeskkonnas rohkem näha ja teha, tunda ja kuulda.	Comment by Kristel Ress: Linkida:
http://tai.ee/et/

Uuringusse kaasati järgmised osalised:
· valdkonna eksperdid;
· õpetajad ja koolijuhid, kes liitusid VEPA Käitumisoskuste Mängu programmiga vaadeldud õppeaastatel;
· mentorid, kes toetasid õpetajaid VEPA programmi rakendamisel;
· TAI, kes koordineerib VEPA programmi tegevusi Eestis.
Selgus, et VEPA Käitumisoskuste Mäng on õpilaste käitumisoskuste kujundamiseks asjakohane ja hästi rakendatud programm. Õpetajad ja koolijuhid hindavad VEPA tajutud mõju kõrgelt, nähes kõige rohkem positiivseid mõjusid selles, et klassis väheneb korra hoidmise vajadus ja õpilastega tekib parem kontakt, samuti suureneb õpetaja enesekindlus ja paraneb õpilaste üldine meeleolu. 	Comment by Kristel Ress: Linkida
http://www.terviseinfo.ee/et/tervise-edendamine/koolis/vepa-mang 

VEPA rakendamise edu on taganud ka mentorite ja TAI hästitoimiv tugivõrgustik. TAI koolitusi ja refleksioonipäevi hindavad õpetajad kõrgelt, sest need annavad lisaenergiat ja -motivatsiooni ning soodustavad eneserefleksiooni. 
Kuigi vahehindamine näitas, et õpetajatele tekitab VEPA metoodika mõni aspekt raskusi või kõhklusi, ei pea nad metoodikat oma töös laiemas plaanis lisakoormuseks. Ehkki enne metoodika elementide ja mängu klassis kasutamist on õpetajatel eelarvamusi, näitab enamiku õpetajate kogemus, et õpilased tulevad mänguga väga kiiresti kaasa. See julgustab õpetajaid metoodika rakendamist jätkama, uusi elemente katsetama ja oma metoodika rakendamise oskusi arendama. 
VEPA kvaliteetset rakendamist mõjutab õpetaja ja teiste kooli töötajate (sh juhtkonna, tugipersonali) arusaam VEPA-st ja ühine tegutsemine seatud eesmärkide saavutamiseks, samuti mentorite ja õpetajate koostöö ning õpetajat ja VEPA rakendamist toetav tugistruktuur. Seepärast on vaja suurendada kooli juhtkonna ja teiste töötajate teadlikkust VEPA-st ja selle elementidest kui ennetusvahendist ning seada koolis üheskoos eesmärgid selle kohta, kuhu soovitakse metoodika rakendamisega jõuda. Samuti vajab suuremat arutelu ja rõhutamist asjaolu, et VEPA sobib erinevatesse kultuurikontekstidesse ning seda on teistes riikides edukalt rakendatud erineva temperamendiga õpilaste puhul ja erinevates koolisüsteemides. 
Ilmnes, et VEPA rakendamise kvaliteet, selle mõju tunnetamine ja jätkusuutlikkus on omavahel seotud. On selgesti näha, et metoodika kvaliteedi ja jätkusuutlikkuse tagab eelkõige selle süsteemne rakendamine, hästitoimiva mentorisüsteemi edasine toetamine ja näiteks mentori rolli tähtsustamine metoodika koolisiseses levikus. Samas rakendatakse VEPA-t pigem projektipõhiselt, mitte kooli kaalutletud ja strateegilise otsuse alusel. VEPA-t on seepärast vaja tutvustada ja selle kvaliteeti parandada ka pärast Euroopa Sotsiaalfondi toetuse lõppu.

Autorid: Merit Tatar, Maarja Käger, Minna Harjo, Maarja Vollmer, Kats Kivistik, Anastasia Pertšjonok
2017
Failina lisada lõpparuanne
https://intra.tai.ee//images/prints/documents/151721412645_VEPA_vahehindamine_lopparuanne.pdf 


Interim evaluation of PAX Good Behaviour Game (GBG)	Comment by Maarja Käger: kui tahame ennast ka rahvusvaheliselt natuke rohkem näidata, vb peaks kogu ingliskeelse uuringu tulemuste kokkuvõtte meie lehele üles panema? See on küll pikk, kuid tuleks googeldades kindlastis suurema tõenäosusega välja kui eestikeelne aruanne, mida tõenäoliselt lahti ei võetaks

i	Comment by Kristel Ress: Olen aru saanud, et see on juhatuse soov küll, olla nähtavam ka maailmas. Seega võiks panna. Ma ei tea, kas koduleht võimaldab, aga võiks panna nii, et oranžid alapealkirjad moodustavad nagu sisukorra: alapealkirjale klõpsates tuleb nähtavale kogu tekst, mis on praegu selle alapealkirja all. Nii saab lugeja ilma kerimata parema ülevaate. Seda soovitatakse veebis teha. 
In order to prevent risk behaviour in pupils and increase their coping in society, the National Institute for Health Development (NIHD) (Tervise Arengu Instituut) is implementing the PAX Good Behaviour Game (GBG) in Estonia in 2015-2021. The programme is co-funded by the European Social Fund and the Ministry of Interior of Estonia. The game was first piloted in Estonia in the schoolyear of 2014/15. As of autumn 2017, when the interim evaluation was carried out, the PAX Good Behaviour Game has been implemented in 77 schools and 162 classes. By 2021, there will be a total of 220 classes and 4500 pupils participating in the game. 	Comment by Kristel Ress: http://tai.ee/en/	Comment by Kristel Ress: https://goodbehaviorgame.org/
The aim of the interim evaluation was to gather practical recommendations on how to effectively use the PAX methodology in Estonia as well as to outline a continuous plan for distributing it on the system level. The interim evaluation was based on two previous schoolyears, i.e. 2015/16 and 2016/17. To fulfil the aim, the implementation processes were analysed to evaluate their efficiency in fulfilling the aims of the game methodology, and whether they are relevant and sustainable. The secondary aim was to evaluate sustainability in terms of the institutional readiness to implement the methodology in the foreseen distribution scope by the year 2021. To answer the evaluation questions, existing challenges were mapped on different levels (incl. the NIHD, mentors, teachers, representatives of the school boards, experts in the field) by using semi-structured interviews, focus group interviews and surveys.  
GBG and other similar preventive programmes 
There are several preventive programmes implemented in Estonia which help to develop self-control and social skills among children. Although awareness of such programmes is high in schools, they often lack a more detailed overview of the specifics of each programme which would help them select the best-suited programme for their pupils’ needs. Joining such programmes is usually not a long-term strategic decision, but the decision to join a programme is largely dependent on whether the teachers or members of the school board think that a programme is useful for their school or class, or not. Among other programmes, GBG is perceived as a stronger and more appropriate measure to shape the behaviour of children. However, this perception is affected by the lack of awareness of all the programmes aimed at developing self-control and social skills among children. The advantages of GBG compared to other similar programmes are the number of elements in use, the possibility to use the methodology as a natural part of the lesson, learning self-control and playful behaviour, evidence-based methodology, support from the mentor, and for the members of the schoolboard, no additional costs for participating in the programme. 
The introduction of GBG 
The interim evaluation shows that GBG has been launched successfully in Estonia. This success can be attributed to the well-functioning support network provided both by mentors and NIHD and the visible improvement in children’s behaviour and mood when implementing the methodology. When joining the GBG programme, the teacher’s motivation to implement the methodology is the most important factor, and this is influenced by the teacher’s interest in trying out new ideas and methods, the possibility to use GBG within the context of other lesson activities and the school’s or specific class’s need to implement such a programme. The majority of teachers have not indicated any difficulties when implementing GBG. Mentors have a substantial role in this regard as they continuously help to improve the implementation quality by reminding the teacher of the aims of GBG and thus support the implementation of GBG and increasing the teacher’s motivation to implement GBG throughout the schoolyear. 
The quality and relevance of GBG 
The interim evaluation shows that GBG methodology is relevant to both large and small, Estonian- as well as Russian-language taught, and city and rural area schools. The methodology is regarded especially relevant for first or second graders or even kindergarten children. There was somewhat more prejudice towards the relevance of GBG in the Russian-language taught schools and in classes above the second grade. In addition, there are cases where it is believed that GBG is not an appropriate methodology for children with special needs or behavioural disorders and this is the opposite what the methodology promotes. It is important further on to pay more attention to how these issues are handled in further communication about the GBG methodology.
The interim evaluation also shows that GBG is seen as an efficient prevention method for shaping children’s behaviour. However, it is seen by many as a means of discipline rather than a prevention tool and this reduces the relevance of fulfilling the long-term goals of the methodology. The mentors, nevertheless, consider the quality of implementing the GBG methodology to be high in most cases. Most of the teachers have not made modifications to the methodology. Modifications to the original methodology are generally derived from the need to meet the needs of some specific classes or teachers. In many cases where the methodology has been modified, it has been relevant when done with the assistance of a mentor, and the goals of the programme have been kept in mind. Interviews with various parties indicated that teachers often do not view the omission of some elements as making modifications to the methodology, so the actual number of teachers who have made modifications to the methodology is higher. Not using some elements of GBG derives from the teacher’s inadequate understanding of GBG as a complete methodology, lack of skills for using different elements, short period of time for implementing GBG, as well as the specifics of the class and the teacher. However, due to the mentors’ good work, it is not a common practice to make modifications to the methodology or stop using the GBG methodology.
GBG is generally viewed to have a short-term positive impact which derives from its short implementation period in Estonia. The results of the evidence-based impact evaluation carried out by NIHD will be published in 2018. The perceived impact of GBG is currently regarded as very high. Most of the positive impact is seen with regards to the reduced need to keep order in the class, improved contact with children, increase in the teachers’ self-confidence, and a general improvement in pupils’ mood. There has been no significant negative impact caused by implementing the GBG methodology.        
Added work load from implementing GBG 
The interim evaluation shows that the added work load from implementing GBG or supporting the teacher is moderate and no added work load is perceived by the teachers, members of schoolboards, support personnel or the mentors. Even though there is a minor increase in the workload for teachers who start implementing GBG, it decreases or remains at the same level when implementing GBG skilfully, as it can be easily integrated into classroom activities and allows to focus on teaching, rather than keeping order in the classroom. For many teachers, it is burdensome to fill the GBG scoreboard as it is dependent on the teacher’s skills to use the GBG scoreboard meaningfully. 
Mentors consider their work load low or at an expected level, and the tasks deriving from the mentor’s role are considered reasonable. However, the mentors’ work load may soon increase due to their increased role in carrying out awareness-raising activities. Therefore, it is necessary that mentors themselves would be able to decide whether and to what extent they are able to take on additional tasks. In addition, the mentors’ main job and the additional salary for the extra tasks should be taken into account. The work load of the schools’ support personnel is minor. Exceptions occur only in schools where a member of the school’s support personnel is also a GBG mentor. However, these two roles are mostly regarded as separate positions. Members of the schoolboard have not perceived an increased work load since implementing GBG. 
Teachers’ and mentors’ cooperation 
Mentors and teachers place high value on cooperation. Also, other relevant parties, e.g. members of the school board, value the mentoring’ system. The key to successful cooperation is openness from both parties and the skill to view the mentor as a helper, not as somebody who is there to check on the teacher’s work. The members of the schoolboard value mentors’ feedback and the help which they provide to the teachers. Mentor’s support is important for the teacher to secure a continuous and high-quality implementation of the GBG methodology in the school environment. It is important to the mentors that teacher’s decision to join the programme has been voluntary and that the members of the school board would be increasingly involved in the implementing of GBG in schools.     
National Institute for Health Development’s co-operation with teachers and mentors 
The activities carried out by the National Institute for Health Development (NIHD) to implement the programme, organise the trainings and reflection days are highly valued by the teachers. These activities offer diversity, give additional energy and motivation and increase the level of self-reflection, thus decreasing the work load in a long-term perspective. The activities carried out by NIHD are also highly valued by the mentors, as support and information provided to them is always viewed as sufficient. Teachers interact with NIHD mainly through receiving information materials distributed by NIHD, and by participating in the training courses and reflection events organised by NIHD. All three aspects are regarded as high-quality, motivational and sufficient by the teachers. On the other hand, the interim evaluation shows that the methodology functions on the programme level and if the teacher lacks a support structure for motivation, support and exchanging thoughts, the use of the GBG methodology is reduced.   
Administrative work load and awareness-raising activities of the NIHD 
NIHD place high value on mentors’ input in carrying out awareness-raising activities and developing the methodology, so that it would better meet the specifics of the Estonian school system. Starting from 2017, the role of the long-term mentors will be increased in carrying out awareness-raising activities. This will result in increased time resource left for NIHD to carry out specific activities to further develop the program to better suit the specific needs of the Estonian school system. The distribution of work for project management and coordination activities at NIHD is well allocated.   
Awareness of the school board members 
School board members’ awareness of the implementation of GBG depends on whether the decision to join the programme is made by the members of the school board themselves, and whether they are strong supporters of the methodology. If the decision to join the programme is made by the school board members, they are more aware of the programme and its implementation process in the school.  Most of the school board members are well-aware of the aims and expected impact of the GBG programme, but awareness regarding other programme-related aspects is lower. 75% of the school board members find that their awareness of implementing the GBG programme should be higher. Whereas some of the teachers found that the school board members should not be aware of, or involved in all GBG-related activities, the mentors as well as NIHD found that the school board members should be more aware of the GBG implementation process in their school. If the school board is well-aware of the implementation and the elements of the methodology, they can, if needed, provide additional support for the teacher. The interim evaluation identified several positive examples from schools where a larger level of involvement of school board members and support personnel had had a significant positive effect on the sustainability and growth in the network of GBG implementers.
School board members’ and support personnel’s support for the teacher 
School board members’, support personnel’s and parents’ support for the teacher depends on the school personnel’s involvement in implementing GBG in the specific school. Generally, the whole school personnel are supporting the implementation of the GBG methodology in the school. However, while in some schools, the school personnel or the school board members are directly involved in, or well-aware of the GBG implementation process, in other schools, the teacher is implementing the methodology independently. The support and understanding provided by the school personnel helps to improve the long-term implementation of the methodology and leads to better results. 
Parents’ engagement/involvement 
Even though engaging/involving parents is the initial part of the GBG methodology, it is not a wide-spread practice in Estonia. Parents are mostly being involved through information sessions, e.g. at parent meetings or student guidance sessions. In some occasions, the teacher makes extra effort to include the parents, for example, by carrying out a short training session together with the teacher and the mentor, inviting the parents to participate in the GBG lesson, or giving them updates on the implementation process via a blog. Conversely, around one quarter of teachers do not include parents at all. At the same time the school board members as well as teachers view parent inclusion as an important aspect. Parents have a key role in the child’s life and the success of a programme, model or game depends on the parents’ support. Various parties indicate that parents are not aware of different preventive programmes nor their content to an extent that would allow them to discuss the related topics with their children and if needed, use some of the elements at home in order to give a holistic view to the programme implementation and improve the child’s behaviour. It is positive, that already around two thirds of the teachers give parents tips on how to use the GBG methodology at home and 90% of teachers forward written compliments (originally Tootles;  kiidud in Estonian) to the parents. It is noteworthy that some parents are already using GBG elements at home, e.g. the timer and written compliments. Parents have indicated that they are motivated to use GBG elements as they can visibly see the impact and they have also noted an improvement in the child’s behaviour at home. 
Distribution of the GBG in Estonia 
The interim evaluation shows that the current systems for distributing the GBG in Estonia are sufficient to meet the indicators (number of classes and students) set for year 2021. Distribution is supported by a target group oriented introduction strategy, involving teachers at the awareness-raising events to share their experiences, the positive impact of GBG, and to a minor extent, the fact that participation in the programme is free. Members of the school boards are supportive of the use of the GBG methodology, but if they were more involved in the implementation process, the distribution and sustainability levels of GBG could be increased. Information on GBG should also be distributed via subject-specific societies and teacher’s cooperation networks. 
The interim evaluation shows that there are somewhat more prejudices in the Russian-language taught schools which may be somewhat an obstacle to the effective distribution of the programme. This is partly influenced by the context in which the Russian-language taught schools operate in, which has also been identified in previous studies. Schools should improve communication both with other schools as well as members of the school board within the school, including explaining the wider goal of the GBG methodology and establishing connections between the methodology and modern education theories. In addition, it should be more widely emphasised that GBG is appropriate for different cultural contexts, and that the methodology has been successfully implemented in various countries where children’s temperament varies greatly, as well as across different school systems. Also, it is necessary to include Russian-language taught schools’ teachers to the network of the Estonian-language taught schools to foster networking and exchange of experience.
